
 
 

 

 
 

Su
P

Sc
             A descri

uffiel
Public
chool

ptive vision for

ld 
c 
ls 
 the Suffield Pu

 

20
ublic Schools. 

 
 
 

 
 
 
 
 

0122-2201
 
Strat
Plann
Exec
Summ

17 
tegic  
ning 
utive 
mary 

 



Suffield Public Schools  Page 2 
	

Suffield Public Schools 
 

Strategic Planning Executive Summary 
 

Table of Contents 
 

Planning Process Overview…………………………………………………..   3 
 
Data Collection Results Summary…………………………………………..   6 
 
Revised District Mission and Beliefs………………………………………..   11 
 
Goal Number One:  Indicators and Progress Maps….……………..…..   13 
 
Goal Number Two:  Indicators and Progress Maps ………………..…..  17 
 
Goal Number Three:  Indicators and Progress Maps………………….   20 
  
Goal Number Four:  Indicators and Progress Maps...……………..….   23 
  
Five Year Strategies Overview………....….…………....……………..….   26 
  
Year One Strategies Detail……………….….…………...……………..….   27 
 
 
 
 
 



Suffield Public Schools  Page 3 
	

Planning Process Overview 
 

The Suffield Public Schools serve the community of Suffield, Connecticut.  After two decades of growth and leadership changes, a 
new Superintendent was hired during the 2011/12 school year and that was taken as an opportunity by her and the Board of 
Education to undergo a comprehensive planning process.  An external planning facilitator was hired to manage and guide the work.  
The purpose of the process was to have a representative group from the Suffield community explore the current and anticipated 
conditions impacting the district and come together to identify a small number of data-based goals that could guide the future work 
of policy makers and educational professionals within Suffield.  Specifically, the following outcomes for the final planning product 
were agreed upon by the Board: 
 
When completed, this plan should: 

 Command respect and derive support from a broad cross-section of your public school community. 
 Articulate 2-4 priority strategic goals that will serve as key areas of developmental focus over the next several years. 
 Provide suggested indicators of success, strategies and action plans for continuously improving performance and/or 

building capacity in those areas of focus. 
 

Working with district administrative leaders and Board members, a Core Planning Team of 23 individuals were identified as 
appropriate representatives.   As a result, the following members of the Suffield community and professional staff from the school 
district all agreed to volunteer for this effort and contribute upwards of 75 hours of their own time to the process.   
 

Suffield Strategic Planning Core Team 
 

1. Karen  Baldwin  Superintendent of Schools  kbaldwin@sps.suffield.org 
2. Edward  Basile  Director of Fiscal Administration  ebasile@sps.suffield.org 
3. Joe  Blake  Assistant Principal, Suffield High School  jblake@sps.suffield.org 
4. Karen  Carpenter  Principal, McAlister Intermediate School  kcarpenter@sps.suffield.org 
5. Domenico  Casolari  Teacher, Mathematics, Suffield High School  dcasolari@sps.suffield.org 
6. Jonathan  Costa  Consultant, Education Connection  costa@educationconnection.org 
7. Elaine  Dolnack  Teacher, Grade 3, McAlister Intermediate School  edolnack@sps.suffield.org 
8. Beth   Giller  Teacher, Language Arts, Suffield Middle School  bgiller@sps.suffield.org 
9. Donna  Hayward  Principal, Suffield High School  dhayward@sps.suffield.org 
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10. Kristin  Johnson  Media Specialist, Suffield High School  kjohnston@sps.suffield.org 
11. Eileen  Kirschbaum  Resident, Parent  eileenkirschbaum@gmail.com 
12. Dianna  Kolodziey  Director of Pupil Services  dkolodziey@sps.suffield.org 
13. Mary Ann  Muska  Resident  momelms@aol.com 
14. Rebecca  Osleger  Director of Technology  bosleger@sps.suffield.org 
15. Larry  Plano  Director of Facilities  lplano@sps.suffield.org 
16. Susan  Porcello  Chair, Suffield Board of Education  dporcello@cox.net 
17. Kris  Pryce  Reading Specialist, Spaulding Elementary  kpryce@sps.suffield.org 
18. Angie  Roman  Principal, Spaulding Elementary School  aroman@sps.suffield.org 
19. Mary  Roy  Board Member, Suffield Board of Education  mkroy@cox.net 
20. Doriana  Vicedomini  Resident, Parent  dmv35@aol.com 
21. John  Warrington  Principal, Suffield Middle School  jwarrington@sps.suffield.org 

 
 

Once the team was formed, an orientation meeting was held and a three phase process plan was agreed upon.   The work got under 
way in September of 2011.  Phase One of the plan was an extensive internal and external data collection process.  To accomplish this, 
Core Planning Team divided into six data collection groups and spent twelve weeks surveying the community, analyzing data, and 
gathering information from a variety of sources related to each of the following areas of current and future school system 
performance: 
 
Internal Groups:  
 

A. Existence and alignment of foundational systems.  Data in this area sought to explore how systemic thinking and processes 
work to support the Mission and Beliefs of the organization. 
 
B. Alignment, coherence and quality of leadership, curriculum, assessment, data, and instructional systems.  Data in this area 
sought to determine how in-sync the key teaching and learning systems of the organization are with key organizational goals 
and priorities as well as best practices and current research.  
 
C. Use of 21st Century content, skills, tools for learning, and digital literacy applications throughout the system. Data in this 
area sought to explore the state of the digital learning environment by identifying what phase of integration the district has 
achieved and how well it is positioned for the future. 
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External Groups:  
 

D. Impact of demographics and economics.  Data in this area sought to understand how changes in population and funding will 
have an impact on how we plan to do business in the future. 
 
E. Impact of technology, globalism, culture, and legislation.  Data in this area sought to gauge the changes that impact schools on 
a macro level; this is especially important as it relates to kinds of preparation we provide for students and the impact of 
mandates on our practice. 
 
F. Special Cause considerations, local context, and other factors.  Data in this area sought to understand the context of factors 
that may influence either goal development or implementation issues related to the plan. Special or unique circumstances, issues 
of dysfunction, or local histories find their home here. 

 
In addition to the Core Planning Team, additional volunteers were recruited to help with this data collection work.  These additional 
staff and community helpers were asked to join with a group that they found interesting or that needed help.  Through this process 
an additional 20-40 community members were involved at one point or another in the data collection process.   
 
For all internal data collection teams (A-C), there was a set of operational assumptions, essential research questions, and a scoring 
framework based on systemic frame of reference tied to similar NEASC and other school improvement standards.  These groups 
were asked to report their findings as internal strengths and weaknesses.  The external groups (D-F) had a set of operational 
assumptions and essential research questions as well, but instead of strengths and weaknesses, they were charged with identifying 
and prioritizing those external trends that would have a significant impact on the district’s future performance.  After a slow start 
due to a week of no power and the other impacts of a historic October snow storm, the teams regained their bearings and proceeded 
to complete the data collection process. 
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Data Collection Results Summary 
 

With all of these data collected, the Core Strategic Planning Team convened for a full day retreat held in the Suffield Volunteer 
Ambulance building on Friday, January 27th.  During this session, the six data teams and the survey group presented and discussed 
their findings.  The purpose of these reports generally is help the group identify long-term internal performance issues, to determine 
the most significant external trends and implications, and then to see where there is convergence between them.  Among dozens that 
were identified, a few stood out as prominent:  
 

Internal Groups:  
 

A. Existence and alignment of foundational systems.  Data in this area sought to explore how systemic thinking and processes 
work to support the Mission and Beliefs of the organization. 
 

 The data showed that the current mission had fallen out of focus and that it was in need of revitalization.  In addition, 
while the new Superintendent has begun significant work to use systems thinking to drive change and improvement, this 
process is just under way and systems alignment and focus efforts need to be ongoing.  
 

 
B. Alignment, coherence and quality of leadership, curriculum, assessment, data, and instructional systems.  Data in this area 
sought to determine how in-sync the key teaching and learning systems of the organization are with key organizational goals 
and priorities as well as best practices and current research.  
 

 The impact of Connecticut’s adoption of the Common Core State Standards and the required instructional shifts needed 
to align Suffield processes with those standards. 

 The phase out of CMT/CAPT as statewide assessments and the phase in of the adaptive and technology supported 
SMARTER Balance Assessments. 

 The likelihood of a Connecticut legislative mandate that student performance data and teacher evaluation will eventually 
be explicitly connected. 

 Student performance data indicates improvements in some areas, but looming changes in curriculum and assessment 
practices will put tremendous pressure on these systems. 

 Adult learning for changed practice in multiple areas will become critical in the coming years. 
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C. Use of 21st Century content, skills, tools for learning, and digital literacy applications throughout the system. Data in this 
area sought to explore the state of the digital learning environment by identifying what phase of integration the district has 
achieved and how well it is positioned for the future. 
 

 The need for appropriate digital learning environments to prepare students for modern learning and work conditions. 
 The requirement for the identification, teaching and assessment of 21st century skills for both appropriate preparation for 

students and for the ongoing accreditation at Suffield High School. 
 The challenges of reorienting all of the major systems that support instruction in Suffield to the implications of the 

previously identified issues. 
 

 
External Groups:  

 

D. Impact of demographics and economics.  Data in this area sought to understand how changes in population and funding will 
have an impact on how we plan to do business in the future. 
 

•    The data suggested that the explosive growth of the last decade had slowed and leveled off. 
 

E. Impact of technology, globalism, culture, and legislation.  Data in this area sought to gauge the changes that impact schools on 
a macro level; this is especially important as it relates to kinds of preparation we provide for students and the impact of 
mandates on our practice. 
 

 The future of learning and work is digital and the need to prepare students for this reality. 
 Globally referenced standards and 21st century skills are the basic skills of this era. 
 The impact of current reform legislation on every public school in Connecticut. 

 
F. Special Cause considerations, local context, and other factors.  Data in this area sought to understand the context of factors 
that may influence either goal development or implementation issues related to the plan. Special or unique circumstances, issues 
of dysfunction, or local histories find their home here. 

 
 The importance of engagement and communications. 
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G. As for the community survey and public opinion, during the data collection period, the Strategic Planning Survey was open 
for response for nearly 12 weeks.  During this time period, 698 people responded to the survey.   Of those, 425 were parents of 
current students, 175 were staff members, and 30 were residents of Suffield.  This represented a strong demographic response in 
terms of key constituents, roles, and years of association with the school district.  While the survey is now closed, all of the raw 
data is viewable on-line by going to the following link:   
 
http://www.surveymonkey.com/sr.aspx?sm=3O8GBo1C7w4aNItbVRRLVPvyuLEioC_2bSQYTq2T2yFrQ_3d 

 
In general, this survey sample size is large enough to provide broad contextual information as part of a well-rounded systemic 
data collection process.  Among the most significant Community Findings (reflect trends among all respondents): 
  

1. By more than 2-1 margin the most identified reason for moving/living in Suffield is the quality of the public schools. 
 

2. A great majority (72.1%) of respondents view the overall quality and performance of the Suffield Public Schools as 
above average (64.2%) or exceptional (7.9%). 
 

3. Nearly everyone believes that trends in technology and global competition will require educational approaches to 
change to adequately prepare students for life beyond school (94.8% either somewhat or strongly agree). 
 

4. Student performance (as always) is the most important communications issue and email is the most preferred method 
by more than 2 – 1. 
 

5. Multiple computer, multiple phone, and high speed internet access are shared characteristics of the vast majority of 
district households. 
 

6. The two weakest areas of staff response were teacher’s ability to initiate change (27.9% disagree) and meaningful 
professional development (32.2% disagree). 
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Processing the Data: 
 

As all of the reports were presented, individual team members were encouraged to ask questions, challenge assumptions, and, if 
appropriate, explore the available supporting materials used by the groups to create their findings.  While groups reported, each 
individual had a copy of the documentation and was encouraged to listen and consider all of the prioritized information.  Core Team 
members independently took note of the most striking and impactful ideas that emerged through the various presentations and 
discussions.  All of those individual ideas were captured on post-it notes (numbering in the hundreds) and then were randomly split 
into three separate groups for further analysis. 

 
The primary purpose of this analysis phase of the retreat was to uncover patterns of responses that were present in all or most of the 
data collection areas.  By sorting and prioritizing each of the group's products and then reviewing the work of the other groups as 
well, each identified trend was sorted and processed three times; essentially ensuring that every person in each group had a chance 
to validate the work of everyone else’s results of this process.   

 
This careful consideration dictated that only consistently identified critical trends that were confirmed by the vast majority of those 
who participated were deemed significant enough to demand the type of extraordinary efforts that accompany long-term systemic 
change.  Through this process, a series of four critical areas of concern and focus emerged and they are listed below.  Along with 
those four priorities are two additional topics that were identified as “stand alone tasks.”  These were items that the group agreed 
would have to be dealt with in the current environment but did not have the interconnected systemic nature of the four planning 
priorities. 
	
	
Draft	Identified	Priorities	for	Planning:	
	

1. Complete	the	policy,	practice	and	cultural	shifts	needed	to	transition	to	a	digital	learning	environment.	
(Unanimous	priority	choice	of	all	three	independent	analysis	groups	–	coded	red)	
	

2. Design	and	implement	a	systemic	plan	for	professional	learning	aligned	with	district	needs.	
(Unanimous	priority	choice	of	all	three	independent	analysis	groups	–	coded	yellow)	
	

3. Systematically	use	data	to	drive	and	improve	practice	
(Unanimous	priority	choice	of	all	three	independent	analysis	groups	–	coded	turquoise)	
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4. Create	an	aligned	and	accessible	curriculum	that	embeds	21st	century	skills	and	is	aligned	with	Common	Core	
Standards.	

(Priority	choice	of	2/3	independent	analysis	groups	–	coded	blue)	
	

‐‐‐‐‐‐‐‐‐‐‐‐‐‐‐‐‐‐‐‐‐‐‐‐‐‐‐	
	
Stand‐Alone	Tasks:			
	

1. Refine	and	update	district	Mission	and	Beliefs	to	bring	them	up	to	date	and	guide	the	implementation	of	
identified	planning	goals.	

(Priority	choice	of	2/3	independent	analysis	groups	–	coded	purple)	
	

2. Update	Suffield	Teacher	Evaluation	Model.	
(Not	a	priority	choice,	but	legislatively	mandated)	
	

 
With these priority areas set and the data reports still fresh in their minds, the Core Planning Team met again on March 5th to revisit 
the district’s 10 year old Mission and Beliefs statements.  A full day of consideration and debate lead the group to make substantive 
changes that would sharpen the focus, tighten the language, and make these statements more reflective of the current and future 
reality of the school system.  The results of that discussion follow on the next page. 
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The	Suffield	Public	Schools	
Mission	&	Beliefs	Statement	

	
	

The	Mission	of	the	Suffield	Public	Schools	is	to	prepare	all	students	with	the	knowledge,	
skills	and	attributes	required	for	success	in	a	rapidly	changing	world.	

	
In	pursuit	of	this	Mission,	we	believe	that:	

	
 when	we	address	students’	diverse	academic,	social,	emotional	and	physical	needs,	all	will	learn;	

	
 all	students	need	equitable	access	to	appropriate	resources	and	opportunities	to	excel;	

	
 multiple	measures	of	student	learning	are	required	to	drive	continuous	improvement;	

	
 students	and	adults	thrive	in	a	safe	and	secure	learning	environment	characterized	by	responsibility,	fairness,	

respect,	and	civility;	
	

 highly	effective	teachers	and	instructional	leaders	who	engage	students	in	rigorous	and	challenging	
experiences	are	the	keys	to	student	success;	

	
 an	excellent	district	staff	supports	success	in	every	classroom,	facility	and	setting;	

	
 partnerships,	collaboration	and	communication	with	families	and	the	community	are	vital	to	our	mission.	
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With the district’s priority areas set and its Mission and Beliefs revised, Goal Planning Teams that were balanced with staff and 
community representatives were then formed around each goal area.  These Planning Teams set out first to clarify and strengthen 
the goal statement language and then to identify indicators of success that could be used to measure progress of the plan during the 
implementation period.  Using those indicators of success, the Goal Planning Teams worked together to build a cohesive vision of 
what the achieved goals would look like.  This process is called Progress/Completion Mapping and these “maps” describe each 
indicator of success across a four-phase continuum of progress that go from “Present State” (essentially where the district was at the 
time they were written) to “Accomplishing” (what it would look like if the plan was successfully completed).   
 
Each group was then asked to consider the planning environment and to think about the context in which any strategies for moving 
forward would have to work in.  To guide this, representatives were given three areas to consider; systems (current structures in 
place dealing with that issue), factors (environmental concerns that may impact the goal but are beyond the group’s control), and 
restraining forces (pressures that might inhibit the needed changes) that might influence outcomes in each of the goal areas.   The 
purpose of this work is to ensure that before any strategies were selected, everyone understood what the conditions influencing 
success might be. 
 
Finally, with all of that work complete, the groups came together as one to consider strategies for moving each goal forward.  All five 
steps of this work for each goal are reflected in the following pages. 
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Goal	One:		Develop	and	implement	policy,	systemic	practices	and	cultural	shifts	needed	for	a	digital	learning		 	
	 	 environment.	

	
‐	Indicators	of	Success:	

	
A. Infrastructure	is	capable	of	supporting	equitable	access	for	all	learners	
B. High	leverage	policy	framework	developed	to	support	digital	learning	
C. Teachers	are	effective	in	this	learning	environment	
D. Practices	have	broad	support	from	families	and	the	community.	
E. Resource	allocation	is	aligned	with	systems	priorities	
F. Continue	to	provide	a	safe	learning	environment	in	every	context.	

	
‐	Improvement	Progress	Maps:		
	
Indicator	A:	Infrastructure	is	capable	of	supporting	equitable	access	for	all	learners	
	

I	–	Present	State	 II	–	Beginning	 III	–	Progressing	 IV	‐	Accomplishing	
 Not	capable	of	providing	

equitable	access	to	the	
Internet.	

 Limited	hardware,	Internet	
access,	and	wireless	

 No	current	backup	system.	
 Not	everyone	has	a	personal	

device.	
 Present	filter	system	is	limiting	

to	the	digital	educational	
process.	

 Current	IT	department	capacity	
and	design	struggles	to	
maintain	what	we	have	now.	

 100%	of	students	and	staff	
have	equitable	access	to	the	
Internet.	

 Many	students	and	staff	will	
have	a	registered	personal	
learning	device	as	a	learning	
tool	that	can	access	all	digital	
school	resources.	

 Backup	system	is	implemented	
and	appropriate	procedures	
are	in	place.	

 Moving	towards	a	filter	system	
that	supports	appropriate	and	
easy	Internet	access	and	digital	
learning.	

 IT	Department	needs	are	
assessed	and	new	designs	may	
be	created	to	meet	and	align	
with	district’s	changing	
technology	needs	and	policies.	
	

 100%	of	students	and	staff	
have	equitable	access	to	the	
Internet.	

 Most	students	and	staff	will	
have	a	registered	personal	
learning	device	as	a	learning	
tool	that	can	access	all	digital	
school	resources.	

 Backup	system	is	implemented	
and	appropriate	procedures	
are	in	place.	

 System	can	support	
simultaneous,	universal	access	
for	all	stakeholders.	

 Moving	further	towards	a	filter	
system	that	supports	
appropriate	and	easy	internet	
access	and	digital	learning.	

 IT	Department	continues	to	
realign	to	meet	the	district’s	
changing	technology	needs	and	
policies.	

 100%	of	students	and	staff	
have	equitable	access	to	the	
Internet.	

 All	students	and	staff	will	have	
a	registered	personal	learning	
device	as	a	learning	tool	that	
can	access	all	digital	school	
resources.	

 The	school	has	a	procedure	and	
systems	in	place	for	a	backup.	

 System	can	support	
simultaneous,	universal	access	
for	all	stakeholders.	

 Filter	system	supports	
appropriate	and	easy	Internet	
access	and	digital	learning.	

 IT	Department	meets	and	
aligns	with	district’s	changing	
technology	needs	and	policies.	
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Indicator	B:		High	leverage	policy	framework	developed	to	support	digital	learning	
	

I	–	Present	State	 II	–	Beginning	 III	–	Progressing	 IV	‐	Accomplishing	
	
 Policy	is	not	developed	nor	

aligned	to	support	digital	
learning,	student	safety	and	
school	security.	

 Acceptable	Use	Policy	(AUP)	is	
only	for	students	and	staff.	

	
 Critical	policies	are	

developed/reviewed	and	
updated	to	be	aligned	to	
support	digital	learning,	
student	safety	and	school	
security.	

 AUP	policy	is	reviewed	to	
include	parents	and	guardians	
of	students	due	to	increased	
home	access	to	all	digital	school	
resources.	

	

 Most	policies	have	been	
reviewed	and	updated	to	be	
aligned	to	support	digital	
learning,	student	safety	and	
school	security.	

 AUP	policy	is	revised	to	include	
parents	and	guardians	of	
students	due	to	increased	
home	access	to	all	digital	
school	resources.	

 All	policies	are	developed	and	
updated	to	be	aligned	to	
support	digital	learning,	
student	safety	and	school	
security.	

 AUP	policy	is	in	place	that	
effectively	covers	all	users.	

	

	
	
Indicator	C:	Teachers	are	effective	in	this	learning	environment	
	

I	–	Present	State	 II	–	Beginning	 III	–	Progressing	 IV	‐	Accomplishing	
	
 Inconsistent	implementation	of	

present	digital	tools	by	staff	
members.		

 Teachers	struggle	to	adjust	
when	technology	fails.	

 Lack	of	systemic	tool	for	
measuring	teacher	skills	in	the	
digital	arena.	

	
 Increase	frequency	and	quality	

of	digital	tools	that	are	
implemented	by	staff	members.	

 Teachers	develop	capacity	for	
adjusting	and	using	multiple	
technology	instructional	
pathways.	

 Frameworks	are	being	
considered	that	measure	and	
provide	feedback	to	teachers	
on	effective	practice	in	a	digital	
classroom.	

 Further	increase	frequency	and	
quality	of	digital	tools	that	are	
implemented	by	staff	members.	

 Teachers	increase	capacity	for	
adjusting	and	using	multiple	
technology	instructional	
pathways.	

 Frameworks	are	being	
developed	and	tested	that	
measure	and	provide	feedback	
to	teachers	on	effective	practice	
in	a	digital	classroom.	

 Classroom	lessons	are	built	
upon	the	use	of	technology—
technology	is	the	foundation	of	
student	learning.	

 Teachers	are	effective	problem	
solvers	–	can	be	flexible	and	
find	alternatives	instructional	
pathways	when	
needed/appropriate.	

 Frameworks	are	implemented	
that	measure	and	provide	
feedback	to	teachers	on	
effective	practice	in	a	digital	
classroom.	
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Indicator	D:	Practices	have	broad	support	from	families	and	the	community	
	

I	–	Present	State	 II	–	Beginning	 III	–	Progressing	 IV	‐	Accomplishing	
 No	consistent	practices	to	train	

parents	in	the	current	digital	
environment.			

 Current	inconsistent	
participation	and	use	of	digital	
tools	by	parents.	

 There	is	a	high	degree	of	
inconsistency	in	the	knowledge	
and	understanding	of	the	
impact	of	digital	learning.	

	
	

 Initial,	consistent,	systemic	
practices	to	train	parents	in	the	
current	digital	environment.			

 Increased	participation	and	use	
of	digital	tools	by	parents.	

 There	is	a	developing	sense	of	
the	importance	and	impact	of	
digital	learning	on	student	
success.	

	

 Continued,	consistent,	systemic	
practices	to	train	parents	in	the	
current	digital	environment.			

 Further	participation	and	use	
of	digital	tools	by	parents.	

 There	is	a	foundation	of	
knowledge	and	understanding	
of	the	importance	and	impact	
of	digital	learning	and	the	role	
it	plays	in	preparing	students	
for	success	beyond	school.	

	

 Parents	have	access	to	a	variety	
of	tools	to	increase	their	skills	
in	order	to	support	their	
children’s	learning	at	home.	

 Full	parent	participation	and	
use	of	digital	tools	for	the	
families.	

 There	is	a	high	degree	of	
knowledge	and	understanding	
of	the	importance	and	impact	of	
digital	learning	and	the	role	it	
plays	in	preparing	students	for	
success	beyond	school.	
	

	
	
Indicator	E:	Resource	allocation	is	aligned	with	systems	priorities	
	

I	–	Present	State	 II	–	Beginning	 III	–	Progressing	 IV	‐	Accomplishing	
 Staffing	priorities	are	either	not	

connected	or	do	not	align	with	
the	articulated	digital	goals	for	
learning	in	the	district.	

 Instructional	priorities	are	
either	not	connected	or	do	not	
align	with	the	articulated	
digital	goals	for	learning	in	the	
district.	

 BOE	budget	priorities	are	
either	not	connected	or	do	not	
align	with	the	articulated	
digital	goals	for	learning	in	the	
district.	

 Staffing	priorities	are	
considered	for	their	alignment	
with	the	articulated	digital	
goals	for	learning	in	the	
district.	

 Instructional	priorities	are	
considered	for	their	alignment	
with	the	articulated	digital	
goals	for	learning	in	the	
district.	

 BOE	budget	priorities	are	
considered	for	their	alignment	
with	the	articulated	digital	
goals	for	learning	in	the	
district.	

 Staffing	priorities	are	mostly	
reflective	of	their	alignment	
with	the	articulated	digital	
goals	for	learning	in	the	
district.	

 Instructional	priorities	are	
mostly	reflective	of	their	
alignment	with	the	articulated	
digital	goals	for	learning	in	the	
district.	

 BOE	budget	priorities	are	
mostly	reflective	of	their	
alignment	with	the	articulated	
digital	goals	for	learning	in	the	
district.	

	

 Staffing	priorities	are	
connected	and	align	with	the	
articulated	digital	goals	for	
learning	in	the	district.	

 Instructional	priorities	are	
connected	and	align	with	the	
articulated	digital	goals	for	
learning	in	the	district.	

 BOE	budget	priorities	are	
connected	and	align	with	the	
articulated	digital	goals	for	
learning	in	the	district.	
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Indicator	F:	Continue	to	provide	a	safe	learning	environment	in	every	context.	
	

I	–	Present	State	 II	–	Beginning	 III	–	Progressing	 IV	‐	Accomplishing	
 Students	are	safe	and	secure	in	

our	limited	digital	
environment.	

 Parents	are	not	comfortable	
sending	their	children’s	digital	
devices	to	school.	

 Current	digital	safety	practices	
are	not	balanced	with	the	
educational	mission.	

 Inconsistent	procedures,	usage	
monitoring,	security	and	
response	to	issues.	

 Students	are	safe	and	secure	in	
our	expanding	digital	
environment.	

 Parents’	understanding	of	the	
appropriateness	of	student	
owned	devices	in	school	begins	
to	change.	

 Appropriate	firewalls	are	in	
place	to	support	learning	and	
student	safety.	

 School	has	procedures	in	place	
to	monitor	usage,	security	and	
to	isolate	and	respond	to	
issues.	

 Students	are	safe	and	secure	in	
an	expanding	digital	
environment.	

 Parents’	understanding	of	the	
appropriateness	of	student	
owned	devices	in	school	
continues	to	change.	

 Appropriate	firewalls	are	in	
place	to	support	learning	and	
student	safety.	

 School	has	procedures	in	place	
to	monitor	usage,	security	and	
to	isolate	and	respond	to	
issues.	

	

 Students	are	safe	and	secure	in	
an	open	digital	environment.	

 Parents	are	comfortable	
sending	their	students	and	
devices	to	school.	

 Appropriate	firewalls	are	in	
place	to	support	learning	and	
student	safety.	

 School	has	procedures	in	place	
to	monitor	usage,	security	and	
to	isolate	and	respond	to	issues.

	
‐	Identify	Systems,	Factors	and	Restraining	Forces	
	

Systems	 Factors	
 Student	Goals	
 Policies	
 IT	Department	structure	
 Assessment	
 TEM	
 Budgets	
 Professional	Development	
 Technology	Hardware	and	Infrastructure	
 Staffing	patterns	
 Schedules	and	calendar	
 Communications	tools	

 Economics	
 Current	public	perception	of	safety	and	device	damage	
 Public	Perception	of	What	Schools	Are	and	How	they	

Work	
 Parent	engagement	patterns	
 Student	perceptions	and	behaviors	
 Staff	perceptions	and	behaviors	

Restraining	Forces	
 Calendar	
 Competing	reform	and	change	efforts	
 Existing	beliefs	and	expectations	
 Existing	perceptions	of	the	value	and	use	of	instructional	technology	–	and	technology	in	general	
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Goal	Two:		Design	and	implement	an	integrated	plan	for	professional	learning	aligned	with	district	needs.	
	
‐	Indicators	of	Success:	

	
A. Job	embedded,	collaborative,	aligned	with	district	goals	and	appropriate	for	all.	
B. Data	driven,	research	based,	and	aligned	with	goals	for	student	learning.	
C. Builds	meaningful	internal	capacity	for	long‐term	systemic	growth.	

	
	
‐	Indicator	A:	Job	embedded,	collaborative,	aligned	with	district	goals	and	appropriate	for	all.	
	
	

I	–	Present	State	 II	–	Beginning	 III	–	Progressing	 IV	‐	Accomplishing	
 District	goals	outdated	and	not	

broadly	communicated	or	
known.	

 Disconnected	systemic	
approach;	short‐sighted,	siloed	
and	disjointed;	professional	
development	not	created	
through	collaboration.	

 Inequitable	structures	for	time	
building	to	building.		

 Models	of	collaboration	
emerging	district	wide.	

 Data	use	inconsistent.		
	

 District	goal	development	
underway	through	strategic	
planning.	

 Systems	approach	to	
professional	learning	emerging	
through	developing	structures.		

 Strategies	for	equitable	time	
allocation	and	job	embedded	
professional	learning	emerging.

 Models	of	collaboration	
underway.	

 Use	of	data	emerging	in	school	
and	district	planning.		
	
	
	

 District	goals	begin	to	focus	on	
SMART	(Strategic,	Measurable,	
Attainable,	Research	based,	
Time	sensitive)	criteria	and	are	
developed	and	communicated.	

 Systemic	approach	to	
professional	learning	
underway	

 Some	strategies	for	equitable	
time	allocation	and	job	
embedded	professional	
learning	identified	and	in	use.	

 Consistent	Collaborative	
model(s)	exist	in	schools	and	
district.	

 Data	use	frequently		informs	
organizational	learning		
	
	

 District	SMART		(Strategic,	
Measurable,	Attainable,	
Research	based,	Time	
sensitive)	goals	exist,		

 Coherent	professional	learning	
model	exists.	

 Time	structures	and	job	
embedded	professional	
learning	support	ongoing	
professional	learning		

 Multiple	models	of	
collaboration	evidenced	
throughout	district	and	
building	levels	reflecting	
horizontal,	vertical	and	hybrid	
work	

 Data	available	informs	and	
drives	all	organizational	
learning		
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Indicator	B:		Data	driven,	research	based,	and	aligned	with	goals	for	student	learning.	
	

I	–	Present	State	 II	–	Beginning	 III	–	Progressing	 IV	‐	Accomplishing	
 Inconsistent	use	of	data,	

research	based	practices	and	
goals	for	student	learning.	

 District	evaluation	instruments	
don’t	support	use	of	data	
connected	to	student	learning		

	

 Emerging	use	of	data	and	
research	based	practices	
aligned	with	student	learning	

 Broad	systemic	awareness	of	
goals	for	student	learning	and	
data	in	evaluation	instruments	
exists.	
	

 Evidence	of	data	and	research	
based	practices	aligned	with	
student	learning.		

 District	evaluation	instruments	
evident	and	begin	to	reflect	
student	learning	outcomes,	
district	goals,	data	and	
professional	growth.	
	

 Data	and	research‐based	
professional	learning	model	is	
systemic	and	coherent,	focused	
and	aligned	with	goals	for	
student	learning	

 District	evaluation	instruments	
connected	to	student	learning	
outcomes,	district	goals,	data	
and	professional	growth.	
	

	
Indicator	C:	Builds	meaningful	internal	capacity	for	long‐term	systemic	growth.	
	

I	–	Present	State	 II	–	Beginning	 III	–	Progressing	 IV	‐	Accomplishing	
 Induction	model	and	strategies	

non‐existent	for	all	positions.		
 Human	resources	frame	not	

well	defined	and	not	connected	
to	organizational	goals	and	
mission.	

 Internal	capacity	not	developed	
nor	balanced.	

 Lack	of	systemic	assessment	of	
capacity	and	needs.	

 Induction	model	and	strategies	
emerging	in	some	positions.		

 Human	resources	frame	
established.			

 Broad	systemic	awareness	of	
need	for	balanced,	internal	
capacity.	

 Systemic	needs	assessment	
instrument	evident.	

 Induction	model	and	strategies	
in	place	throughout	system.	

 Human	resources	frame	
established	and	developing	a	
connection	to	organizational	
goals	and	mission.	

 Roles	and	relationships	in	the	
organization	defined	and	begin	
to	contribute	to	goals.	

 Assessments	and	tools	in	place	
to	identify	capacity	and	address	
needs.	

 Systems,	structures	and	
strategies	in	place	to	sustain	
systemic	growth	

 Human	resources	frame	well	
defined	and	connected	to	
organizational	goals	and	
mission	

 All	members	of	the	
organization	contribute	to	
goals	through	open,	
collaborative	process	

 Assessments	and	tools	in	place	
to	identify	capacity	and	address	
long	range	needs	
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‐	Identify	Systems,	Factors	and	Restraining	Forces	
	

Systems Factors
 Professional	Development	Planning	–	Admin	Council	–	

building	based.	
 Calendar	&	schedules	
 Contracts		
 Budget		
 Evaluation	model		

 Reform	agenda	State	wide	and	national		
 Contracts		
 Economic	conditions	
 Local	community	history	
 A	history	of	building	based	professional	development	
 Changing	regulations	and	mandates	
 The	data	itself	–	what	it	implies	
 Sometimes	competing/conflicting	research	

	
Restraining	Forces

 Mindset	of	focusing	on	obstacles		
 Beliefs	about	all	students	being	able	to	learn		
 A	culture	of	content	with	the	status	quo	and	how	the	work	has	always	been	done		
 Capacity	of	the	organization		
 Certification	and	legislative	mandates/criteria	
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Goal	Three:		Systematically	use	meaningful	data	to	drive	and	improve	student	learning	

	
‐	Indicators	of	Success:	

	
A. Focused	on	multiple	measures	of	student	success	
B. Across	all	subject	areas	and	grade	levels	
C. Coherent	and	accessible	with	ease	of	use	

	
‐	Improvement	Progress	Maps:		
	
Indicator	A:	Focused	on	multiple	measures	of	student	success	
	 	

I	–	Present	State	 II	–	Beginning	 III	–	Progressing	 IV	‐	Accomplishing	
 Multiple	measures	are	not	

defined	or	understood	across	
the	district.	

 Inconsistent	capacity	of	staff	in	
data	collection	and	analysis.	

 Alignment	across	grade	levels	
of	similar	measures	is	not	
established.	

 CMT,	CAPT,	AP	&	SAT	are	
current	externally	referenced	
assessments	that	drive	
instruction.	

 Internally	referenced	
assessments	are	building,	grade	
level,	or	classroom	based.	

 Analysis	process	is	building	
and	or	grade	level	based.	

 Longitudinal	data	is	limited	and	
does	not	follow	students	
beyond	graduation.	

	

 Plan	is	established	to	identify	
current	assessments	in	place		

 Plan	is	established	for	system	
wide	data	analysis.	

 Alignment	between	current	
internally	referenced	
assessments	and	their	existing	
measures	is	established.	

 Plan	is	created	for	developing	
staff	capacity	in	data	collection	
and	analysis.	

 Plan	is	identified	for	review	of	
externally	referenced	
summative	assessments.	

 Implement	plan	to	review	
measures.	

 Time	frame	of	current	
assessments	are	reviewed	

 All	staff	are	trained	in	data	
collection	

 Build	the	process	and	practice	
for	analysis	of	data	

 Structures	and	processes	are	
being	considered	for	the	design	
and	implementation	of	
assessment	time	frames,	
analysis	process,	and	action	
plans	based	on	data		

 Assessments	are	reviewed	for	
reliability	and	alignment	

 Multiple,	reliable,	valued	and	
appropriate	measures	have	
been	identified	and	are	being	
utilized.	

 Time	frames	for	analysis	and	
administration	are	set	and	
implemented.	

 Process	and	practice	is	
established	to	utilize	the	data	to	
drive	and	improve	student	
learning.	

 The	priorities	are	reviewed	and	
revised	on	a	specific	time	
frame.	

 Longitudinal	data	is	aligned	
with	local	values	and	when	
possible	and	appropriate,	
follows	students	beyond	
graduation.	
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Indicator	B:		Across	all	subject	areas	and	grade	levels	
	

I	–	Present	State	 II	–	Beginning	 III	–	Progressing	 IV	‐	Accomplishing	
 Major	subject	areas/grade	

levels	have	some	established	
collection	of	data	but	the	
analysis	and	use	is	inconsistent.	

 Questionable	validity	of	current	
data.	

 Data	is	being	used	more	
student	based	rather	than	
programmatically.	

	

 Major	subject	areas/grade	
levels	have	identified	what	it	is	
that	they	want	to	measure	over	
time	and	that	they	are	
reflective	of	community	values.	

 Practices	to	build	and	analyze	
data	are	identified	for	planning	

 Guidelines	for	data	collection	
are	established.	

 Procedures	developed	for	
programmatic	review	using	
data.	

 Reliable	assessments	are	under	
development	for	all	subject	
areas	and	grade	levels	

 Structures	and	processes	are	
being	used	to	review	and	
evaluate	the	value	of	current	
data	being	collected	

 All	subjects	areas	and	grade	
levels	have	multiple	measures	
whose	results	are	analyzed	and	
used	to	drive	instruction	and	
improve	learning.	

 Outcomes	are	reflective	of	our	
values	and	updated	in	an	
established	time	frame.		

 Every	teacher	uses	data	
systemically	to	drive	
instruction.	

	
Indicator	C:	Coherent	and	accessible	with	ease	of	use	
	

I	–	Present	State	 II	–	Beginning	 III	–	Progressing	 IV	‐	Accomplishing	
 No	district	data‐base	for	

collection	and	analysis	of	data	
which	has	lead	to	the	
development	of	idiosyncratic	
systems.	

 Inconsistent	understanding	of	
data	analysis	and	
interpretation	by	staff.	
	

 A	systemic	process	for	
reviewing	available	
database(s)	is	in	place	

 A	systemic	plan	is	created	for	
procedures	to	enter,	store,	and	
create	reports	on	collected	data	
on	a	district	wide	basis		
	

 The	district	wide	database	has	
been	identified	and	the	
structures	for	implementation	
are	identified.	

 Plan	is	developed	for	
dissemination	of	data	and	
resulting	action	plans	

 Plan	for	shifting	to	standards	
based	reporting	is	established	
	

 Teachers	use	the	data	to	make	
appropriate	steps	to	
differentiate	for	students.	

 Outcomes,	data,	resulting	plans	
of	action	are	shared	with	
appropriate	members	of	school	
community	and	appropriate	
stakeholders.		

 Centralized,	district	wide	data‐
base	exists	for	use	across	all	
grade	levels,	is	accessible	to	
appropriate	staff	and	allows	for	
analysis	with	ease.	

 A	shift	has	been	made	to	
standards	based	reporting.	

 Data	is	disseminated	in	an	
effective	and	systemic	manner.	

 Digital	storage	is	accessible	for	
student	work	samples.	
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‐	Identify	Systems,	Factors	and	Restraining	Forces	
	

Systems	 Factors	
 Goals	for	Learning	
 Assessment	
 Teacher	Evaluation	
 Budgets	
 Professional	Development	
 Infrastructure	
 Performance	reporting	systems	
 Database		
	

 Economic	resources	
 Public	perception	
 Teacher	training	
 Competing	reform	and	change	efforts	
 Parent	expectations	
 External	customer	requirements	
 Grouping	practices	

Restraining	Forces	
	

 Culture	and	autonomy	
 School	calendar	
 Time	availability	and	requirements	
 Garbage	in	–	garbage	out	
 District	and	individual	capacity	
 Existing	performance	perceptions	
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Goal	Four:		Revise	and	implement	a	curriculum	that	embeds	21st	century	skills	and	is	aligned	with	Common	Core		
	 	 Standards.	
	

	
‐	Indicators	of	Success:	

	
A. Current,	relevant	and	aligned	across	all	subject	areas	and	grade	levels	
B. Accessible	to	all	stakeholders	
C. High	degree	of	alignment	between	documented,	posted	and	implemented	curricula	
D. Assessment	evidence	demonstrates	continuously	improving	performance	in	21st	century	skills	and	Common	Core	Standards.	

	
	
‐	Improvement	Progress	Maps:		
	
Indicator	A:	Current,	relevant	and	aligned	across	all	subject	areas	and	grade	levels	
	

I	–	Present	State	 II	–	Beginning	 III	–	Progressing	 IV	‐	Accomplishing	
 A	systemic	process	for	

curricula	review	and	renewal	
across	all	subject	areas	does	
not	exist.	

 Student	engagement	based	on	
relevance	of	curriculum	is	an	
unknown	variable	

 Curricula	is	not	aligned	across	
all	subject	areas	and	grade	
levels	

 Structures	and	practices	are	
being	developed	to	complete	
alignment	work.	

 Engagement	in	curricula	
revisions	started	with	
deliberate	focus	to	improve	
learning	in	all	curricula	

 Definitions	and	impact	of	
relevance	on	student	
engagement	are	explored	

 Curricula	is	becoming	aligned	
across	core	subject	areas	and	
some	grade	levels	

 Structures	and	practices	are	
being	implemented	to	complete	
alignment	work.	

 Ongoing	and	continuous	
curricula	revision	driven	by	
teacher	feedback,	collaboration	
and	data.	

 Definitions	and	impact	of	
relevance	on	student	
engagement	are	understood	
and	play	a	role	in	the	revision	
process.	

 Curricula	are	current,	relevant	
and	aligned	across	most	
subjects	and	most	grade	levels.	

 Structures	and	practices	are	in	
place	to	complete	alignment	
work.	

	

 Ongoing	and	continuous	
curricula	revision	driven	by	
teacher	feedback,	collaboration	
and	data.	

 Relevancies	of	curricula	choices	
(adult	and	student)	drive	
increased	engagement	in	
learning.	

 Curricula	are	current,	relevant	
and	aligned	across	all	subjects	
and	all	grade	levels.	

 Alignment	work	completed.	
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Indicator	B:		Accessible	to	all	stakeholders	
	

I	–	Present	State	 II	–	Beginning	 III	–	Progressing	 IV	‐	Accomplishing	
 Parents,	students,	and	teacher	

accessibility	to	some	curricula	
in	some	grade	levels	is	limited	
in	both	print	and	digital	
formats.	
	

 After	a	consideration	of	
priorities	and	variables,	a	
coherent	and	systemic	process	
for	completing	and	making	
curricula	accessible	is	
formulated.	

 The	process	for	completing	and	
making	curricula	accessible	is	
implemented.	

 Curricula	are	easily	accessible	
by	all	stakeholders	in	multiple	
formats	and	locations.	

	

	
Indicator	C:	High	degree	of	alignment	between	documented,	posted	and	implemented	curricula	
	

I	–	Present	State	 II	–	Beginning	 III	–	Progressing	 IV	‐	Accomplishing	
 Alignment	between	

documented	and	implemented	
curricula	is	casually	observed	
but	data	not	factually	
documented	

 Various	internal	and	external	
data	demonstrate	an	
inconsistent	degree	of	
alignment	between	approved	
and	implemented	curricula	
	

 Alignment	between	
documented	and	implemented	
core	subject	curricula	is	
formally	observed	and	factually	
documented	

 Various	internal	and	external	
data	demonstrate	an	increasing	
degree	of	alignment	between	
approved	and	implemented	
curricula	
	

 Alignment	between	most	
documented	and	implemented	
curricula	is	formally	observed	
and	factually	documented	

 Various	internal	and	external	
data	demonstrate	a	moderate	
degree	of	alignment	between	
approved	and	implemented	
curricula	
	

 Teacher	evaluations	and	
observations	demonstrate	that	
teachers	are	consistently	
implementing	approved	
curricula	

 Various	internal	and	external	
data	demonstrate	a	high	degree	
of	alignment	between	approved	
and	implemented	curricula	
	

	
Indicator	D:	Assessment	evidence	demonstrates	continuously	improving	performance	in	21st	century	skills	and	Common	Core	Standards.	
	

I	–	Present	State	 II	–	Beginning	 III	–	Progressing	 IV	‐	Accomplishing	
 Lack	of	adequate	data	and	

collecting	methods	for	
evidence	of	mastery	of	21st	
century	skills	&	CCSS	

 Some	positive	trend	data	in	
Smarter	Balance	Assessment	
associated	data	

 Some	adequate	data	and	
collecting	methods	available	as	
evidence	of	mastery	of	21st	
century	skills	&	CCSS	

 Moderately	positive	trend	data	
in	Smarter	Balance	Assessment	
associated	data	

 Addition	of	more	data	and	
collecting	methods	expands	
evidence	of	mastery	of	21st	
century	skills	&	CCSS		

 Very	positive	trend	data	in	
Smarter	Balance	Assessment	
results	for	students	3‐11.	

 Very	positive	trend	data	in	21st	
century	skill	assessment	results	
for	students	K‐12.	

 Summative	or	capstone	results	
demonstrate	a	high	degree	of	
college	and	career	readiness.	
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‐	Identify	Systems,	Factors	and	Restraining	Forces	
	

Systems Factors
 Culture	
 Curriculum	development	
 Budgets	and	resource	allocations	
 Professional	development	(learning)	
 Data	collection,	storage,	and	retrieval		
 Communications	
 TEM	

 Economics		
 Mandates	–	content	of	external	curricula	standards	
 Smarter	Balanced	Assessment	(final	version)	
 Leadership	capacity	
 CSDE	restructuring	and	redesign	turmoil	
 Expectations	of	business	and	industry	

Restraining	Forces	
	

 No	widespread	belief	by	all	stakeholders	that	all	children	can	learn	
 No	district‐wide	systemic	plan	for	improvement	
 Lack	of	full	commitment	to	learning	by	all	stakeholders	
 Capacity	
 CSDE	restructuring	and	redesign	turmoil	
 Difficulty	of	collecting	reliable	and	actionable	longitudinal	data	beyond	graduation	
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‐	Five	Year	Strategy	Effort	Overview	–		
	

Year	 Goal	1	‐Digital	Learning	 Goal	2‐	Pro	Learning	 Goal	3‐	Data	 Goal	4‐	Curriculum	

2012‐	
2013	
	

 Infrastructure	work	capacity	
building	

 Policy	review	beginning	
 Wireless	digital	device	pilots	

(by	program	or	level)	
 Resource	deployment	

analysis	(print	vs.	digital)	
 Web	page	revision	planning	

 Common	core	focused	–	
instructional	shifts	(text	
complexity,	assessments)	–	
change	in	instructional	
practices	

 Web	page	revision	planning	
 Integrating	student	

performance	data	into	
teacher	evaluation	

 Exploring	data	base	and	
storage	options	–	based	on	
need,	capacity	and	alignment	

 Sorting	of	existing	district	
assessments	and	data	

 District	committee	
standards‐based	Report	card	

	

 Curriculum	common	core	
alignment	–	with	Smarter	
Balance	focus.	(ELA/Math)	

 Continue	writing	and	
harvesting	(ELA	MATH)	

 Tech	integration	in	CCSS	6‐12
 District	Committee	Full	Day	K	

program	to	support	CCSS	

	
2013‐	
2014	
	

 Start	to	implement	policy	
beginnings	

 Expand	wireless	digital	
device	pilot		

 Web	page	redesign	to	
incorporate	support	and	
tools	for	success	in	a	digital	
school	district	

 Data	base	and	data	
applications	

 Web	page	revisions	
continue.	

 Digital	learning	and	
management	

 Implementation	of	high	yield	
CCSS	instructional	strategies	

 Selection	and	
implementation	of	data	base	
and	reporting	mechanisms	

 Web	page	revisions	
continue.	

 Tech	integration	of	k‐
5/review	6‐12	

 Expand	focus	of	CCSS	
instructional	practices	
alignment	to	other	
curriculum	areas	

 Web	page	revisions	
continue.	

	

	
2014‐	
2015	
	

 Universal	access	  Digital	learning	and	
management	

 Support	data	base	
implementation	and	refine	
data	for	use	in	classroom,	
school	and	district	decision‐
making	

 New	performance	data	
reporting	conventions	
(student/teacher)	

 Tech	integration	K‐12	
	

 Measurement	and	
assessment	of	skills	

	
2015‐	
2016	
	

 Universal	access	  Digital	learning	and	
management	

 Assessing	21st	century	skills	

 Reporting	on	21st	century	
skills	

 Ongoing	Revisions	

	
2016‐	
2017	
	

 Universal	access	  Assessing	21st	century	skills	  Reporting	on	21st	century	
skills	

 Ongoing	Revisions	
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‐	Year	One	Strategies	Detail:	2012‐2013	‐	

		
	

Step	#	
	

Action	 Outcome Who	 When	

1a	
	
	

Infrastructure	work	capacity	building
	
	

The	infrastructure	needs	of	the	district	
required	to	move	to	a	digital	foundation	are	
assessed	and	understood	
	

District	
Technology	

District	Facilities	
Supt.	

2012‐13	

1b	
	

Policy	review	beginning	
	
	

Board	policies	are	reviewed	and	revised	in	the	
context	of	a	move	to	digital	learning.	 BOE/Supt.	

Administration		 2012‐13	

1c	 Wireless	digital	device	pilots	(by	program	or	level)
	

Volunteer	teachers	or	programs	begin	using	
1:1	instructional	models	

BOE/Supt.
Administration	

Teachers	
2012‐13	

1d	
	
	

Resource	deployment	analysis	(print	vs.	digital)
	

The	specific	degree	to	which	print	investments	
need	to	be	shifted	to	support	digital	learning	
are	known.	
	

District		
Administration	

BOE		
2012‐13	

1e	
	

Web	page	revision	planning		 A	comprehensive	plan	to	redesign	the	district	
web	page	to	support	the	content	of	all	of	the	
Strategic	Planning	Goals	is	created.	
	

District	
Administration	 2012‐13	

2a	
	
	
	

Common	core	focused	–	instructional	shifts	(text	
complexity,	assessments)	–	change	in	instructional	
practices.	
	

The	extent	to	which	classroom	instruction	
needs	to	adjust	to	meet	the	demands	of	the	
Common	Core	is	understood	and	a	
professional	learning	plan	is	developed	to	
build	teacher	capacity	to	deliver	it.	
	

District		
Administration/	

Principals	
2012‐13	

2b	
	

Integrating	student	performance	data	into	teacher	
evaluation.	
	

Performance	measures	are	identified	and	
incorporated	into	the	considerations	of	
teacher	effectiveness	as	part	of	the	new	
teacher	evaluation	model.	
	

District	
Administration	
Principals	
Teachers	

2012‐13	
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Step	#	 Action	 Outcome Who	 When	
3a	

	
Exploring	data	base	and	storage	options	– based	on	need,	
capacity	and	alignment	

The	long‐term	data	storage	needs	and	capacity	
are	determined	and	appropriate	solutions	are	
explored	
	

District	
Administration	 2012‐13	

3b	 Sorting	of	existing	district	assessments	and	data
	

Existing	assessments	and	related	data	are	
sorted	for	alignment	and	retention	value	
	

District	
Administration	
Principals	
Committees	

2012‐13	

4a	
	
	

Curriculum	common	core	alignment	– with	Smarter	
Balance	focus.	(ELA/Math)	
	

A	comprehensive	realignment	of	curriculum	is	
completed	with	a	focus	on	Common	Core	
standards	and	predicted	impact	of	Smarter	
Balance	assessments.	
	

District	
Administration	
Committees	

2012‐13	

4b	 Continue	writing	and	harvesting	(ELA	MATH)
	

ELA	and	Math	curricula	are	revised	to	include	
resources	from	other	states	and	districts	that	
have	revised	curriculum	based	on	similar	
priorities	and	standards.	
	

District	
Administration		
Committees	

2012‐13	

4c	 Tech	integration	in	CCSS	6‐12
	

There	is	plan	for	embedding	the	technology	
needs	of	the	common	core	standards	as	well	as	
other	locally	identified	critical	21st	century	
skills	in	curricula	documents	6012.	
	

District	
Administration		
Committees	

2012‐13	

	
	
	
	

	


